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GETTYSBURG COLLEGE  

MISSION STATEMENT  
 

Gettysburg College, a national, residential, undergraduate college 

committed to a liberal education, prepares students to be active leaders 

and participants in a changing world 

 

This statement is grounded in the core values of the institution: 

 

 The worth and dignity of all people and the limitless value of their 

intellectual potential; 

 

 The power of a liberal arts education to help students develop critical 

thinking skills, broad vision, effective communication, a sense of the 

inter-relatedness of all knowledge, sensitivity to the human condition, 

and a global perspective, all necessary to enable students to realize their 

full potential for responsible citizenship. 

 

 The enrichment of the traditional liberal arts and sciences curriculum 

with the most promising intellectual developments of the age; 

 

 The free and open marketplace of ideas and the exploration of the 

ethical and spiritual dimensions of those ideas, both indispensable to 

helping students learn to determine which have lasting value; 

 

 The value of lifelong commitment to service, and the role of the 

College in both providing an example of public service for students and 

fostering a commitment to service among our young people; and 

 

 A belief that a residential college is the most effective means of 

promoting the personal interaction between student and professor, and 

student and student which develops the community that is the heart of a 

liberal arts education. 
 

(APPROVED and REVISED by the Faculty Council on October 30, 2002). 

(Adopted by the Board of Trustees, January 2003) 
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EDUCATION DEPARTMENT 

STATEMENT OF PURPOSE 
 

 

Inquire, Create, Facilitate, and Reflect 
 

 

The Gettysburg College Department of Education strives to prepare 

knowledgeable, creative, culturally responsive teachers who foster the 

development and growth of learners by engaging them in worthwhile 

learning experiences framed by inquiry and meaningful assessment. 

 

We aim to prepare reflective, empathetic teacher-leaders who facilitate student 

inquiry from democratic and critical-multicultural perspectives, help students 

relate concepts and skills learned in school to studentsô diverse lives, and 

foster social, cognitive and emotional growth. Our teachers are 

knowledgeable, passionate about education, value the arts, and work 

consistently to improve their teaching through the integration of theory and 

practice. They are deeply committed to teaching the whole child by promoting 

equity, social justice, and social cooperation. 
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STUDENT TEACHING HANDBOOK 

INTRODUCTION 

 
This handbook is intended to provide students, cooperating school personnel, 

and college supervisors with an overview and initial toolkit for the student 

teaching semester. Teacher education is a complex collaboration between the 

college and the school, and student teaching represents a very important step 

toward a successful future in education. During student teaching, future 

educators are asked to implement theory from their education coursework into 

practice in authentic and challenging ways. They are also expected to integrate 

subject-area instruction with the needs and contexts of their studentsô lives. 

The student teacher is in the unique position of one who, during the course of  

15 short weeks, will be expected to successfully take on the full 

responsibilities of a classroom teacher.  

 

Student teachers are assisted in this task by a variety of education 

professionals, each lending a unique blend of perspectives and experiences. 

Cooperating teachers are situated within the school and offer expertise in the 

particular school, students, curriculum, and teaching context. Supervisors 

serve as a liaison between the school and the college, supporting student 

teachers as they enact exceptional practice in their classrooms. And college 

faculty work with student teachers to connect theory to practice while 

developing long-term dispositions of inquiry. This team of cooperating 

teachers, supervisors, and faculty work to maintain ongoing communication 

throughout the student teaching semester to share successes, identify needs, 

and support the student teacher in the best way possible.  
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PENNSYLVANIA DEPARTMENT OF 

EDUCATION  

PROFESSIONAL EXPECTATIONS  

PREAMBLE  

 

The Constitution of the Commonwealth of Pennsylvania states, 

ñThe General Assembly shall provide for the maintenance and 

support of a thorough and efficient system of public education 

to serve the needs of the Commonwealth. This provision 

mandates a quality education for each child in the 

Commonwealth. 

 

The schools have the primary responsibility for the 

achievement of the Goals of Quality Education as established 

by the State Board of Education, but they must work in close 

and continuous cooperation with the family, community and 

other appropriate social, religious, and governmental 

institutions to insure the highest possible achievement of the 

goals. 

 

To foster achievement of a quality education, the school 

environment should be safe, attractive, and orderly; promote a 

willingness to work for objectives; stimulate a readiness to 

continue learning throughout life; and encourage the fullest 

possible educational development of each student. 

 

To foster achievement of quality education, the school program 

should reflect goals listed on the following page. 
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THE CODE OF PROFESSIONAL STANDARDS FOR CONDUCT  
 

 

1. Professional educators shall abide by the Public School Code of 1949 (24 P.S - 1-101 -27-

2702), other school laws of the Commonwealth, sections 1201(a)(1), (2) and (4) and 

(b)(1),(2) and (4) of the Public Employee Relations Act (43 P.S. ï 1101.1201(a)(1),(2) and 

(4) and (b)(1),(2) and (4) and this chapter. 

 

2. Professional educators shall be prepared, and legally certified, in their areas of assignment. 

Educators may not be assigned or willingly accept assignments they are not certified to 

fulfill . Educator may be assigned to or accept assignments outside their certification area on a 

temporary, short-term, emergency basis. Examples: a teacher certified in English filling in a 

class period for a physical education teacher who has that day become ill; a substitute teacher 

certified in elementary education employed as a librarian for several days until the district 

can locate and employ a permanent substitute teacher certified in library science. 

 

3. Professional educators shall maintain high levels of competence throughout their careers. 

 

4. Professional educators shall exhibit consistent and equitable treatment of students, fellow 

educators and parents. They shall respect the civil rights of all and not discriminate on the 

basis of race, national or ethnic origin, culture, religion, sex or sexual orientation, marital 

status, age, political beliefs, socioeconomic status, disabling condition or vocational interest. 

This list of bases or discrimination is not all-inclusive. 

 

5. Professional educators shall accept the value of diversity in educational practice. Diversity 

requires educators to have a range of methodologies and to request the necessary tools for 

effective teaching and learning. 

 

6. Professional educators shall impart to their students principles of good citizenship and 

societal responsibility. 

 

7. Professional educators shall exhibit acceptable and professional language and 

communication skills. Their verbal and written communications with parents, students and 

staff shall reflect sensitivity to the fundamental human rights of dignity, privacy and respect. 

 

8. Professional educators shall be open-minded, knowledgeable and use appropriate judgment 

and communication skills when responding to an issue with the educational environment. 

 

9. Professional educators shall keep in confidence information obtained in confidence in the 

course of professional service unless required to be disclosed by law or by clear and 

compelling professional necessity as determined by the professional educator. 

 

10. Professional educators shall exert reasonable effort to protect the student from conditions 

which interfere with learning or are harmful to the studentôs health and safety. 
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ORGANIZATION OF THE STUDENT 

TEACHING SEMESTER 

 
The student teaching semester can be completed during the senior year at 

Gettysburg College or during a ninth semester following graduation at a 

reduced cost. Student teaching is a full-time endeavor and students may not 

enroll in other academic courses. In addition, it is recommended that student 

teachers eliminate their additional extra-curricular and work responsibilities 

during this time.  

 

Student teachers enroll in two courses, EDUC 476: Student Teaching for 3 

credits and EDUC 405: Classroom Research in the Content Area for 1 credit. 

EDUC 476 is evaluated on an S/U basis; EDUC 405 is graded. Student 

teachers are assigned to a cooperating teacher the semester prior to student 

teaching by the Director of Field Experiences. Elementary and secondary 

student teachers have one student teaching assignment while those seeking 

certification in music education, or seeking dual certification have both 

elementary and secondary experiences. Student teachers are required to visit 

the classroom of their cooperating teachers before the student teaching 

semester begins.  

 

Student teachers participate in a full school day in the classroom of the 

cooperating teacher as well as in-service days for their particular district based 

on the student teaching calendar. Student teachers will gradually assume 

responsibility in the classroom and complete a minimum of two weeks of full-

time teaching. Throughout the semester, student teachers will be visited by the 

college supervisor to support and evaluate their practice.  

 

Student teachers return to campus on Wednesday afternoons in order to attend 

EDUC 405, a seminar designed for sharing successes and challenges as well 

as inquiring into student learning in their particular classrooms. During the 

time in the semester when student teachers have assumed full teaching 

responsibilities, they are expected to prepare lesson plans which fit into the 

larger instructional vision that cooperating teacher can use during their 

absence.  
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COOPERATING TEACHERS 
 

A COOPERATING TEACHER  isééééééééééé.. 

 

an experienced professional who has been chosen because of his or her expertise in 

the classroom. 

 

willing to give of his or her time and talents to advance the profession of teaching. 

 

the one individual who is actually on the scene all of the time that the student teacher 

is adapting educational theory and techniques into actual teaching. 

 

responsible for his or her students before, during, and after the student teacher 

completes the student teaching experience. 

 

responsible for the cumulative learning experiences of his or her pupils and is 

responsible for ensuring that the experiences that the student teacher provides for the 

students fit into the total sequence of the curriculum. 

 

charged with the responsibility for helping student teachers to overcome weaknesses 

that they might have and to reinforce the outstanding qualities a student teacher may 

demonstrate. 

 

the direct link between the College and the public school in which the student teacher 

is practicing. 

 

one who is able to determine the effectiveness of the pre-student teaching courses and 

experiences by evaluating beginning and final competencies demonstrated by the 

student teachers. 

 

the single individual without whom the professional training of classroom teachers 

WOULD BE IMPOSSIBLE. 

 

one who is appreciated by the College supervisors, College administration, the public 

school administrators, and the student teachers. 
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PENNSYLVANIA STANDARDS FOR PROGRAM APPROVAL  

AND TEACHER CERTIFICATION  
 

General Standards 

 

Standard 354.25 (f) 

(f) The preparation program shall be designed to provide a minimum 12 week full-

time student teaching experience under the supervision of: 

 

(1) Program faculty with knowledge and experience in the area of certification. 

 

(2) Cooperating teachers trained by the preparation program faculty and who have the 

following: 

 (i) The appropriate professional educator certification. 

 

 (ii) At least 3 years of satisfactory certificated teaching experience. 

  

(iii) At least 1 year of certificated teaching experience in the school entity where 

the student teacher is placed. 
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COOPERATING TEACHER RESPONSIBILITIES 
 

The criteria for selection of cooperating teachers in the Gettysburg College student teaching program 

are in compliance with Chapter 354 Standards of the Pennsylvania Department of Education. The 

specific criteria for Gettysburg College Cooperating Teachers are: 

1. The recommendation of the District Superintendent (or designated administrator)  

and the Principal of the school building in which the student teaching will occur. 

2. The recommendation of the Chairperson of the Education Department of Gettysburg College. 

3. The cooperating teacher must have completed at lease three successful years of teaching. 

4. The cooperating teacher must volunteer to serve in this capacity. No teacher should be pressured 

to accept a student teacher. 

5. The cooperating teacher must hold a valid state certificate for the subject area and/or grade level 

for which she/he is serving as a cooperating teacher. 

6. The cooperating teacher will attend a mandatory orientation as designed by the Gettysburg 

College Education Department each year that she/he will serve as a cooperating teacher. The 

purpose of the program will be centered on the skills of observation and evaluation and on new 

areas of the student teaching program at Gettysburg College. 

7. The cooperating teacher will evaluate the student teacherôs progress at least once a week. 

 Major competency reviews should be completed during the fourth, eighth, and final week 

of student teaching. 

 A conference with the student teacher must be held after each evaluation. 

 The major review sheets (see appendix) must be submitted to the Education Department 

at the end of the student teaching experience.  

 It is recommended that the student teacher and cooperating teacher each complete the 

evaluation forms independently. Areas of difference then can form the basis of discussion 

about the student teacherôs progress. 

 It is also recommended that cooperating teachers keep a notebook of suggestions made 

and issues discussed. Documentation of progress is thus assured and records are easily 

referenced. 

8. The cooperating teacher will complete a student teacher recommendation form and submit it to 

the Education Department at the completion of the student teaching experience. 

9. The supervisor, in concert with the cooperating teacher, will assign a satisfactory (S) or an 

unsatisfactory (U) grade. 

 

 Use of Student Teacher as Substitute Teachers 

 In July 1975 the Bureau of Academic Programs for the Pennsylvania Department of Education 

 circulated to all teacher training institutions the Teacher Education Memorandum #14. Part of 

 this memorandum was a section dealing with the question regarding student teachers being used 

 as substitute teachers. The position held by the State in the memorandum is as follows: 

  

 ñA substitute teacher must hold a valid Pennsylvania certificate to teach in Pennsylvania public 

 schools. Since student teachers normally do not hold a valid certificate, their assignment as 

 substitute teacher violates the school code. Those teacher educators involved with student 

 teachers should advise student teachers to avoid substitute teacher assignments, as they may find 

 themselves in legal jeopardy.ò 
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SUGGESTIONS FOR THE COOPERATING TEACHER 
 

1. A setting should exist in which the student teacher is permitted to experiment with his or 

her own style of teaching. The prospective teacher should feel free enough truly to be 

himself or herself, to try new ideas and methods. The cooperating teacher must allow the 

student teacher to work with students in his or her own unique way and not simply expect 

him/her to be an imitator. Research shows that attitudes and practices developed during 

student teaching influence future performance. 

 

2. The student will have many questions for the cooperating teacher. Regularly scheduled 

times should be established to explore concerns, questions, and procedures.  

 

3. Introduction to teaching responsibilities should be an individual gradual process. (See 

form in Appendix  A). Often a student teacher will start with one subject or class and 

have one added each week until he or she has responsibility for the entire teaching day. 

When the experience is about to end, often the same process takes place in reverse. 

Together the cooperating teacher and student teacher should design, monitor and adjust 

the process as needed. 

 

 As the semester progresses, the student teacherôs responsibilities will begin to 

 expand. This could be a difficult period for the cooperating teacher, because s/he  still 

 remains legally responsible for the group. The result is that cooperating teachers 

 approach their duties in a number of different ways. Some decide to allow student 

 teachers time alone early on depending on their  performance. Others may have a set 

 policy regarding this and stick to it no matter how capable the student may be.  

 

 At some point, the student teacher is required to take over the class fully for a minimum 

of two weeks. S/he can use this time to do some experimenting in order to develop his or 

her own teaching style. Since the student teacher needs to identify with the role of a 

teacher, s/he should also be encouraged to participate in a variety of experiences, 

including extracurricular activities. 

 

 The student teacher must bear in mind that while the cooperating teacher may leave 

 the room occasionally and appear also to turn over the responsibility to him or her, 

 the cooperating teacher actually remains in charge. At all time the regular teacher 

 remains responsible for what goes on in the classroom. 

 

4. There are three interesting relationships that develop during student teaching. All are 

important. First, there is the coalition that almost invariably forms between the student 

teacher and the cooperating teacher. This partnership develops from the great amount of 

time that the two individuals will spend together. They both feel loyalty to the 

cooperating school and the college supervisor becomes somewhat of an outsider. 

Sometimes a very strong bond exists between the student teacher and the cooperating 

teacher. In short, the two participants become friends, sharing thoughts and feelings just 

as any set of friends would. The problem is that perhaps something is lost that normally 
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exists in the relationshipðhonesty. The cooperating teacher may end up defending a 

student teacher. 

 

 Another relationship is between the college supervisor and the student teacher. Of 

 course, they have the college in common. There seems to be a natural team feeling that 

 exists between the student teacher and the college supervisor. 

 

 Finally, an important relationship exists between the college supervisor and the 

 cooperating teacher. Like the other two relationships, the supervisors should have 

 similar goals. While this relationship initially may be the least important of three, the 

 supervisors probably have the most in common. It is possible that the two supervisors 

 will have a difference of opinion on how the student teaching experience should 

 develop, but it is incumbent on all professional participants to work cooperatively. 

 

 As the student teacher begins to teach, it is safe to predict that s/he will be facing some 

 situations that will not only test the ability to teach, but also the relationship that exists 

 between the student teacher and the supervisors. Everyone should understand that some 

 mistakes will be made. Actually, if the student teacher doesnôt make any mistakes, it can 

 only mean one thingðthe individual is not doing anything. 

 

5.  The quality of supervision a student teacher receives is vital to his or her success. Both 

written and verbal feedback on a consistent basis is necessary for the student to progress. 

Specific comments related to learning theory and teaching techniques as well as 

classroom management strategies are equally important. Communication among all 

parties is the key to success and documentation is a necessary part of this process. 

Written communications serve as a basis for a conference among any combination of the 

principal figures in the experience. 

 

6. Finally, the cooperating teacher should have an interest in and understanding of the 

program at the participating college. S/he should review any pertinent information 

provided by the college concerning the assigned student teacher and the recommended 

program to be followed. 

 

 Address any questions or comments to the college supervisor, the Director of Field 

 Experiences, or the Chair of the Department of Education. The office phone 

 number is 717-337-6550. 
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CAMPUS RESPONSIBILITIES FOR THE COOPERATING TEACHER 
 

Before student teaching begins, a mandatory orientation with the college 

supervisors is held for cooperating teachers. Topics covered include the 

following: academic purposes of Gettysburg College, mission of the 

Education Department, Pennsylvania Department of Education standards 

for certification, required competencies, guidelines for student teaching, 

role of the cooperating teacher and college supervisor, and observation and 

evaluation guidelines. 

 

In addition to the mandatory orientation, the college supervisor and 

cooperating teacher confer on a regular basis concerning the observation 

and evaluation of the student teacher. At the end of the student teaching 

assignment or any other time as needed, a three way conference is held 

with the student teacher, cooperating teacher, and college supervisor 

regarding attainment of all required competencies. 

(Appendices E, F, and G) 

 

Cooperating teachers are encouraged to attend other campus activities 

related to student teaching. Mid way through the semester, student teachers 

participate in a collaborative data analysis session based on their classroom 

inquiry projects. Cooperating teachers are invited to this session to jointly 

focus on student learning. In addition, the semester concludes with 

capstone presentations, in which student teachers showcase their action 

research and highlight ways in which they have supported student learning. 

Cooperating teachers are welcome at this important event.  

 

At the conclusion of the semester, cooperating teachers and administrators 

are encouraged to provide feedback about the teacher certification program. 

(Appendix H) 
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COLLEGE SUPERVISORS  
 

The supervisory role is shared by the cooperating teacher and the college 

supervisor. The college supervisor will visit each student teacher assigned 

to him/her a minimum of six times during the student teacher period so that 

s/he may have direct knowledge of the studentôs teaching for 1) 

determining eligibility for the teaching certificate, and 2) awarding an S/U 

grade for the student teaching semester. 

 

Observation of a student teacher ordinarily will cover one complete class 

being taught. Following the observation a conference will be held with the 

student teacher. During the visit, as convenient, the supervisor will also 

confer with the cooperating teacher. An observation form will be 

completed by the college supervisor on each visit, giving one copy to the 

student teacher, one copy to the cooperating teacher, and keeping one copy 

for the Education Department. A written evaluation by the college 

supervisor will also be placed in the studentôs placement file. 

 

The quality of supervision received in student teacher is vital to the student 

teacherôs success. Communication with supervisors on a regular basis will 

help to ensure that success. 
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COURSEWORK DURING  

STUDENT TEACHING  

 
During the student teaching semester, students are concurrently enrolled in 

EDUC 405, Classroom Research in the Content Area: Teaching Students 

with Special Needs and English Language Learners. This course has two 

primary purposes. First, it offers student teachers a space to share successes 

and pose problems that arise in the classroom. Second, it supports student 

teachers as they design and implement an action research project in their 

classroom focused on enhancing student learning. This course is intended 

to help students integrate theory with practice, work collaboratively with 

other professionals, and develop reflective skills which will serve them as 

they improve their practice over time.  

 

In addition to the classroom requirements of student teaching, student 

teachers are also responsible for completing these additional campus 

assignments:  

 

 I.  Identification of student learning needs 

 II.  Support of student learning needs 

III.  Analysis of student learning outcomes  

IV.  Discussion of short teaching video 

V.  Presentation of action research project (capstone experience)  

VI.  Teaching Portfolio  

 

Course requirements may vary by semester. More information will be 

provided in the course syllabus.  
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STUDENT TEACHER 
 

STUDENT TEACHING PURPOSES  
The following goals reflect the primary purposes of student teaching: 

1. To provide experiences for the student teacher to understand the actual working 

conditions of a public school. These include acquaintance with school policies, 

regulations, records, reports, and other administrative aspects of the school. 

 

2. To provide an opportunity for the student teacher to observe a highly qualified 

cooperating teacher and to become involved in the instructional activities of a 

classroom under experienced leadership. 

 

3. To provide opportunities for the student teacher to become aware of the 

importance of human relationships as they apply to students, faculty, 

administrators, parents, and members of the community at large. 

 

4. To provide opportunity, under full-time supervision, for the student teacher to 

organize and direct as many teaching-learning situations as are commensurate with 

his/her ability. 

 

5. To provide experience in using methods, techniques, and instructional materials 

that prove to be the most successful for the student teacher as a teacher. 

 

6. To enable the student teacher to develop appropriate professional interests, 

attitudes, ideas, and techniques of teaching through reflection and evaluation by 

experienced teachers. 

 

7. To provide experiences for the student teacher in the recognition of and provision 

for individual differences found among pupils. 

 

8. To provide opportunities for the student teacherôs continuous evaluation as a 

teacher. 

 

9. To provide opportunities for the student teacher to become self-directive. 

 

10. To enable the student teacher to assess his/her educational philosophy in terms of 

actual classroom situations and the ongoing operation of a school. 
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STUDENT TEACHING REQUIREMENTS 
 

The following items represent the basic requirements for fulfillment of student teaching objectives: 

 

1. Satisfactory Completion of Teacher Competencies 

(See table of contents under appendices for complete listing of competencies and copy of evaluation 

form.) 

 

Prior to the issuance of a teaching certificate, the student teacher shall display a satisfactory performance 

on all appropriate competencies by the end of the Education Semester. This list reflects minimal 

competence for recommendation for issuance of the PA Instructional I Certificate. It is criterion 

referenced. 

 

A minimum of three competency evaluations shall be done by the cooperating teacher and reviewed 

with the student teacher. The first two evaluations occur during the 4
th
 and 8

th
 weeks of full-time student 

teaching, and the final review of competencies takes place at the end of student teaching. 

 

Procedure: 

Student teacher self-evaluates performance using competency list. Cooperating teacher evaluates student 

teacher using another copy of the competency list. 

 

Cooperating teacher and student teacher compare evaluations and discuss performance rating. 

 

Results of the collaborative evaluation are recorded and shared with the college supervisor. 

 

Final evaluations are conducted in the same manner and copies are submitted to the cooperating teacher, 

student teacher, and the supervisor. 

 

2. PDE Form 430 

The PDE Form 430 evaluating student teacher professional knowledge and practice must be completed 

by the college supervisor 3 times during the student teaching experience. Each candidate for certification 

must achieve at least a satisfactory overall rating consisting of 4 points or above in order to be eligible 

for certification in Pennsylvania. 

 

3. Weekly student teacher observation/evaluation 

A weekly evaluation based on the cooperating teacherôs observations will be completed at the end of 

each week of student teaching. (See appendix F for form). This evaluation will be the basis for a 

conference between the student teacher and cooperating teacher to discuss the studentôs progress and to 

provide specific feedback. The student teacher, the cooperating teacher, and the college supervisor 

should each receive a copy of this evaluation which is to be submitted to the Education Department at 

the conclusion of the semester.  

 

There is no limit as to the number of observations; however, one form must be completed each week 

which includes the ñhours observed,ò ñhours taught,ò and the ending date of that week. This information 

is necessary for certification records. The total number of hours taught will be needed at the end of 

student teaching and turned into the Education department for their records. (Hours taught includes all 

times the student teacher is working with students.) 
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4. Schedules 

Each student teacher is expected to communicate his/her teaching schedule to the college supervisor on 

a weekly basis, typically on Sunday evening. 

 

5. Lesson Plans (Appendix D) 

Thorough lesson planning is expected throughout the entire student teaching experience (see 

recommended format appendix D). Lesson plans are to be completed by the student teacher for the 

cooperating teacherôs approval and revision for every lesson that is taught by the student teacher. Each 

lesson plan must be submitted to the cooperating teacher 24 hours in advance. The cooperating 

teacher should then review, make suggestions for improvement, and initial them. Lesson plans must be 

made available for the college supervisor during an observation. 

6. Observation Report (Appendix B)                                                                                          

During the first two weeks of student teaching, the student teacher will make observations pertaining to 

routines and general classroom management procedures as well as school policies. It is the responsibility 

of the student teacher to become thoroughly acquainted with district and classroom policies and 

practices. 

7. Observations of Other Classes (Appendix C)                                                                           

Before full-time student teaching begins, elementary students are required to observe their students in an 

art, music, and physical education class. Secondary students are required to observe their subject matter 

class at two other grade levels. All student teachers must observe in special needs/inclusion classes. 

Observations should be recorded in individual student teaching journals designed to promote reflection 

and professional growth.   

8. Video Tape                                                                                                                                       
All student teachers are required to videotape and critique at least one of their lessons. The tape and 

critique will be discussed at part of EDUC 405. Student teachers are responsible for obtaining equipment 

and arranging the taping.     

9. Assumption of Responsibilities                                                                                                      
All  student teachers will gradually assume responsibility for all the cooperating teacherôs classes and 

duties. A period of a two week full-time load is the required minimum. All teaching and planning for 

this two week period must be done by the student teacher. A graphic organizer is included in Appendix 

A to help with this task. 

10. Absences                                                                                                                                          
In case of illness, the cooperating teacher and college supervisor must be notified before the beginning 

of the school day. Supervisors must be notified between 8:30-9:00 A.M at 717-337-6557. Absences in 

excess of two days must be made up at the end of the student teaching session. Students will adhere to 

the calendar of the school district in which they are student teaching, not the college calendar. 

11. Teacher Workshop Days and Grade Meetings                                                                          
All student teachers are required to attend workshops scheduled by the school district unless attendance 

is deemed inappropriate by the principal and cooperating teacher. Student teachers will attend grade 

meetings during student teaching. Student teachers should contact the Education Department if meetings 

conflict with EDUC 405.                                                                                                    

12. Coursework 

EDUC 405 will be held every Wednesday in Weidensall Hall. These seminars are mandatory. The 

course instructor must approve any absences or late arrivals in advance. 
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13. Forms to be completed:                                                                                                                   

a. Tuberculin test certificate 

b. Child abuse and criminal history clearances 

c. Professional education certification application (including the physicianôs signature & number) 

d. Praxis exam registration forms 

 

14. Praxis Examinations 

http://www.ets.org/praxis/prxpa.html 

This site will provide you with information regarding the necessary tests for Pennsylvania. You may 

also find requirements for other states at the ETS website. 

 

15. Cooperating teacher evaluations (Appendices E-F) 

 

16. Cooperating teacher evaluations of program (Appendix G) 

 

17. Cooperating teacher final written evaluation of student teacher (Appendix H) 

 

http://www.ets.org/praxis/prxpa.html
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STUDENT TEACHER RESPONSIBILITIES 
 

Student teachers, as well as regularly employed teachers, are concerned with 

methodology, evaluation, the aims and purposes of education, and the materials of 

instruction. 

 

There is no single group of specific duties that will be applicable to every student teacher 

but they should be prepared to do any of the following duties. 

1. To observe the classroom activities of the supervising teacher. 

 

2. To prepare seating charts and learn pupilsô names at the earliest possible date. 

 

3. To observe the reactions of the pupils toward various learning situations. 

 

4. To prepare daily lesson plans in advance with the approval of the cooperating 

teacher. Each lesson plan must be submitted the previous day to the cooperating 

teacher for review. 

 

5. To prepare and review appropriate long range plans and objectives. 

 

6. To prepare effective and varied assignments. 

 

7. To perform routine clerical tasks such as the duplication of materials, attendance 

records, etc. 

 

8. To perform routine tasks that will develop effective classroom management. 

 

9. To have available materials of instruction, including audiovisual materials such as 

maps, globes, library aids, technology, etc. 

 

10. To prepare appropriate and varied assessment practices. 

 

11. To design and supervise small group and individualized learning experiences. 

 

12. To assist with the extracurricular activities program. 

 

13. To arrange for frequent conference with the supervising teacher. 

 

14. To perform miscellaneous professional duties assigned by the supervising teacher 

or school principal. 

 

15. To seek every opportunity for experimentation, creativity, and originality in 

teaching assignments. 
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16. To assume a professional attitude in all teacher-teacher and teacher-student 

relations. This will involve attention to such relatively simple matters as these: 

 

a. Dress appropriately. The customary professional attire for the teachers in the 

building will serve as a guide. Blue jeans, t-shirts, sweatsuits, and shorts are 

not considered as professional attire and are therefore not permitted during 

student teaching except on school building dress down days. 

b. Exhibit professional behavior in the school. 

c. Adhere strictly to school regulations. It is imperative for the student teacher 

to become thoroughly acquainted with school policy and rules. Student 

teachers should obtain, read, and become familiar with information included 

in the Teacherôs Handbook. 

d. Maintain a positive attitude toward the student and their families. 

e. Know and respect the school and community customs; be interested in the 

community and its activities. Display appropriate behavior in the 

community. 

f. Keep information concerning students, family affairs and the school 

strictly confidential.  This includes data found in the studentsô personal 

folders and information related by teachers, principal, guidance counselors, 

and parents. 

 

 17.Gradually assume responsibility for planning and teaching the entire class. 

 Student teachers are to be assigned certain classroom responsibilities from the 

 beginning. The first responsibilities may be routine tasks such as checking the 

 roll, correcting tests, checking homework papers, etc. These activities give way 

 to helping learners on an individual or small group basis. If, in the judgment of 

 the supervising teacher, the student teacher appears ready to assume teaching 

 responsibilities by the beginning of the second week, this is an appropriate time 

 to give the student teacher full responsibility for a class. The pre-teaching 

 experiences that are necessary prior to assuming the responsibilities for the entire 

 classroom will vary with (1) the experience that the student teacher has previously 

 had in directing the activities of youth, (2) the degree of competence the student 

 teacher has exhibited in handling other matters, and (3) the nature of the subject 

 matter.
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18. Cooperating teachers should plan for a gradual assumption of total classroom 

 responsibilities by the student teacher. The list of experiences given below will 

 serve as suggestions relative to activities in which student teacher may engage, 

 particularly as readiness experiences for teaching. 

(1)  Make a seating chart of each class and learn pupilsô names. 

(2)  Distribute papers and materials. 

(3)  Take roll and keep attendance records (if applicable). 

(4)  Learn attendance register procedures (if applicable). 

(5)  Keep record of homework and grades. 

(6)  Work with individual students needing extra help. 

(7)  Place a diagram, map, or other material on the blackboard. 

(8)  Bring supplementary material. 

(9)  Locate visual aids and other reference material. 

(10) Use technology 

(11) Become familiar with procedures for handling students with special needs. 

(12) Become proficient in the process of developing and using Individual 

 Education Plans (I.E.P.ôs). 

(13) Check notebooks and workbooks. 

(14) Assist with report cards and/or progress reports. 

(15) Hold conferences with pupils. 

(16) Make assignments. 

(17) Administer quizzes and aid in conducting examinations. 

(18) Supervise classroom study. 

(19) Plan and arrange the bulletin boards. 

 

Student teachers may also engage in activities which will help them to get to know 

the academic abilities of the students in their classroom. This may involve data 

collection activities such as student interviews, anecdotal notes, and student work 

analysis. This data gathering is most productive when conducted in consultation 

with the cooperating teacher, who may provide additional insights on the 

student(s).  

 

When the cooperating teacher feels that the student is ready for full teaching 

responsibilities, a lesson plan should be submitted at least 24 hours before teaching 

each class period. This should provide an opportunity for counseling with the 

student teacher relative to the material to be taught, methods, and the problems s/he 

may encounter. Cooperating teachers are asked to remain in the classroom when 

the student teacher is beginning to direct classroom activities. When a student 

teacher has indicated growth in ability and competence to direct the learning 

activities of one subject, s/he should assume the responsibility of teaching a second 

subject or class. However, the rate at which increased responsibilities are given to 

the student teacher should be specifically related to the growth and potential 

reflected by previous performance. It is essential that the student teacher be given 
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complete responsibility for the class without the presence of the supervising 

teacher as s/he progresses. This is necessary to instill confidence while developing 

classroom management skills. It is essential that the cooperating teacher provide 

the student teacher with frequent half day and whole day teaching experiences. 

There is no experience comparable to several consecutive days of full-time 

teaching to give the student teacher the opportunity to learn how to manage the 

class and to plan for the next dayôs learning. A minimum of two weeks of full-time 

responsibility for the classroom is required. Additional full time responsibility is 

recommended. 

 

19.  To use resource materials from a wide variety of sources. Books may be borrowed 

from the Education Departmentôs Curriculum Resource Library for a two week 

period. Videotape equipment may be borrowed, but all other audiovisual 

equipment may be used only in Room 108. 

 

20.  To understand the role of the substitute teacher. Although the school MUST 

provide a substitute teacher during the absence of the cooperating teacher, the 

student teacher may assume responsibility for carrying on the educational program 

of the class. The student teacher may not act as a substitute teacher. 

 

21. To understand the time and energy commitment required for student teaching. 

Student teaching is a full-time responsibility. Hence, students are strongly 

encouraged to devote all of their energies to their student  teaching experience. 

Extracurricular activities and/or employment may have to be curtailed during this 

time, as many activities can seriously  jeopardize a studentôs performance.
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STUDENT TEACHER EVALUATION 

 
1. Final evaluation of the student teacher will be in writing, utilizing the following three forms: 

 

 

a. Evaluation of Teacher Competencies. The competency based form is the basis for 

determining the issuance of a PA State Department of Education certificate. In order to 

receive certification, the student teacher must achieve a satisfactory rating in all 

competencies. (See Appendix.) 

 

b. Recommendation Form. A recommendation form is completed for each student teacher at 

the end of the experience by both the cooperating teacher and the college supervisor. 

Copies are forwarded to prospective employers upon request. (See Appendix.) 

 

c. PDE 430, which the college supervisor completes. 

 

The final grade in student teaching is S (Satisfactory) or U (Unsatisfactory). 

 

 

2. The PDE Form 430 evaluating student teacher professional knowledge and practice must be 

completed by the college supervisor 3 times during the student teaching experience. Each 

candidate for certification must achieve at least a satisfactory overall rating consisting of 4 points 

or above in order to be eligible for certification in Pennsylvania. 

 

3. Should a student teacher not prove proficient, it may be necessary to limit his/her teaching 

activities and prolong the observation period. If a student teacher reveals a degree of 

incompetence, or lackadaisical attitude toward teaching, the College supervisor should be 

notified immediately. The College supervisor will then schedule a visit for observation and a 

conference with the cooperating teacher and the student teacher. 

 

4. The student teaching period may be prolonged if competence is not demonstrated by the end of 

the regular student teaching period. 

 

5. The student teaching period may be terminated if sufficient progress is not demonstrated during 

the first 6 weeks of the student teaching assignment. Such a decision will be determined in 

conjunction with the college supervisor, education department chair, cooperating teacher and the 

student teacher. 

 

6. It is recommended that cooperating teachers keep a notebook of observations and 

recommendations made. These notes may then be used as a basis for conferences with the 

student teacher and for completing the evaluation forms. 
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Involvement Schedule 
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Proposed Student Teacher Involvement Schedule 

 

Co-Op Teacher ________________________  Student Teacher _________________ 

 

Recommendation Plan  

First Week 

Observation and management tasks  

 

Second Week 

Data collection and initial analysis 

 

Third Week 

Open and/or conclude classes   

 

Fourth Week 

Begin teaching one class period or subject  

 

Fifth Week 

Add additional class(es) or subject(s)  

 

Sixth Week 

Add additional class(es) or subject(s) 

 

Seventh Week 

Add additional class(es) or subject(s) 

 

Eighth Week 

Assumption of full teaching load  

 

Ninth Week 

Assumption of full teaching load 

 

Tenth Week 

Assumption of full teaching load 

 

Eleventh Week 

Assumption of full teaching load 

 

Twelfth Week 

Begin reducing teaching load  

 

Thirteenth Week 

Begin reducing teaching load 

 

Fourteenth Week 

Begin reducing teaching load 

 

Fifteenth Week 

Return full-time teaching to cooperating 

teacher and conduct closure activities with 

students  
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OBSERVATION REPORT 

 

The observation report will enable you to become oriented to the school, the classroom 

and the community to which you have been assigned for your student teaching. It should 

serve to aid you to become cognizant of the realities of the classroom. Only a few years 

ago you were a student in these classrooms. In the intervening years you have studied the 

theory and principles of instructing others. You are now about to experience the dynamic 

role of a classroom teacher. 

 

In a short while you are expected to be instructing a class. Therefore you must be a keen 

observer of the methods and techniques utilized by your master teacher. You are expected 

to carry on the work of the classroom with continuity. You are expected to know the rules 

and regulations relative to the administrative operation of the school. 

 

The following questions are designed to aid you to become acquainted with the pertinent 

procedures employed by your cooperating teacher. 

Questions: 

1. What is the usual procedure for checking attendance in the homeroom and in the 

classroom?  For excusing tardiness and absences?  What are the   

 requirements for making up the classroom work missed during absences? 

 

2. What routine has been established for such procedures as: sharpening pencils, 

passing papers forward, returning papers, leaving the room for various 

destinations, any other routine procedures? 

 

3. What are the types of teaching procedures used by the master teacher?  (lecture, 

class discussion, buzz groups, etc.)  The extensiveness and perceptiveness of your 

observations will be reflected in your written report. 

 

4. How is the giving of assignments handled?  How much time is devoted to the 

giving of the assignment?  When is the assignment given?  How extensive is the 

explanation given in regard to the new work? 

 

5. What is the policy as to the amount of homework?   How much time do the 

students give to homework?  When do they complete their homework? 

 

6. Are the students expected to keep a notebook or scrapbook for the course?  When 

are they expected to take notes in class?  Are these notes and/or notebooks 

evaluated, and when? 

 

7. What instructional materials are employed by the teacher in addition to the 

textbooks, such as workbooks, library references, newspapers, etc.? 
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8. Are the students expected to pursue any individual or group projects?  Are any 

field trips planned? 

 

9. What audiovisual aids are used?  What audiovisual aids are available for your use?  

What is the source of the film strips used in the classroom?  Movies?  What 

projection equipment is available?  Where is it stored? 

 

10. How frequently does the cooperating teacher provide for review?  What procedures 

are used in reviewing subject matter?  How frequently are these tests and/or 

examinations administered?  Are objective or essay test questions given? 

 

11. What is the grading system used by the cooperating teacher?  What is the policy of 

the school in regard to grading of students? 

 

12. What provisions are made for individual differences?  Are any provisions made for 

differences in the ability and interests of the various classes?  Are there any special 

needs accommodations or IEPôs of which you need to be aware? 

 

13. How is the work of the course organized for the entire school year?  What are the 

guidelines used in the selection of content material to be included in the course?  Is 

a state course of study available as a guideline for the course?  Is a teacherôs 

manual available for the textbook?  Have you examined thoroughly for 

suggestions, for objectives for the course? 

 

14. How is appropriate pupil behavior maintained?  What techniques are used by the 

cooperating teacher to engender good classroom management?  What is done to 

motivate the students? 

 

15. Describe what students are expected to do when the fire alarm sounds. What route 

are they to take from the location of your classroom?  What is to be done with the 

windows if they happen to be open?  The door of the classroom? 

 

16. What recreational facilities are available to the young people of the community? 

 

17. What is the nature of the community in which your school is located?  How do the 

families earn an income?  What opportunities are available to the young people 

after they graduate from high school, or upon leaving school prior to graduation? 

 

18. What facilities are available at the school for checking and maintaining the health 

of the students? 
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GUIDELINES FOR CLASSROOM OBSERVATION  

 

Keep a journal of your observation reflections. Include the basic profile information in 

your report as well as information from the ñSuggestions for Viewing List.ò  Address the 

analysis questions as they relate to the teaching/learning activity you observed. 

 

PROFILE:  
Date:     School:    Subject: 

Teacher:    Class/Period:    

# Students:    # Females    # Males: 

Description of Class: 

Other pertinent information: 

 

Suggestions for viewing: 
 

Collect some to all of the following information as you observe this class in action: 

 

 Objectives of the learning session 

 Clear explanations of the objectives 

 Types of questions; clear questions 

 Proportion of time spent on lecturing, demonstrating, student activities, 

student discussion, reading, group activities, evaluation, giving directions, 

behavior, management, student freedom (movement, choices, etc.), use of 

audio visual (describe) 

Describe the class environment and/or map it. 

 

Analysis of the teaching/learning activity: 

 

How do you feel about this activity? 

What were the major successes in the activity? 

What, in your opinion, could be changed? 

Were the major objectives achieved? 

How were behavior situations handled? 

How were individual needs accommodated? 

Describe the student participation/motivation. 

Was there sufficient time for student to think? 

Was the setting positive, supportive, productive? 

 

Other comments you feel will explain your reaction to the activity. 

Address the above items with thought and detail. 
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APPENDIX D 

 

Sample Lesson Plan Format
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Section One: Context 

What situational factors are at play that might help determine the success of the instructional plan? 
 

 

Title/topic and grade level 
 

Rationale/purpose statement 
Describe why it is important for students to learn the 

information contained in this plan. How will 
learning this information impact the lives of 

students? How does it relate to your vision of the 

ñgood societyò? 

 

School context 
Briefly describe the students you will be teaching 

and the school you will teach in, doing so in terms of 

salient cultural characteristics that might impact 
student learning.  

 

Teaching context 
Describe how this lesson correlates to other topics 

being studied in the course. How will the plan 

access prior student knowledge? What comes next, 
after the lesson is taught?  

 

 

 Section Two: Desired Results  

What do you want students to gain from the experience of learning this material? 
 

Established goals 
What relevant goals (e.g. content, course or 

program objectives, learning outcomes) does this 
plan address? You may include appropriate national 

standards and/o Pennsylvania standards here, as 

well as other goals. 

 

Understandings 
What enduring understandings should students draw 

from the lesson? 

 

Essential questions 
How does this lesson address questions at the heart 
of the subject/discipline from which it is drawn? 
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Section Three: Assessment Evidence 

How will you know if students know what you want them to know? 
 

Student performance tasks 
What will students need to do to demonstrate 

that they have met the goals of this 

instructional plan? These goals may be 

accomplished through formal assessment, 

informal assessment, and/or student self-

assessment. 

 

Teacher performance tasks 
What will you doðformally, informally, and/or 

through self-assessment of your own practice, to 

ensure that students have met the goals you 

established? 

 

Other evidence 
What additional evidence might be needed to 

assess student understanding of the goals of 

this instructional plan? 

 

 

Section Four: Instructional Procedures 

What steps will you take to teach the content of this lesson?  
 

Teaching and  

Learning Strategies 
Briefly describe the procedures you will follow 

in this plan. Check with your professor to 

ensure that you have met all course-specific 

requirements. 

 
Adjustments made to ensure that all students 

have an opportunity to learn the information 

contained in the lesson should be included 

here as well. Consider: multiple means of 

representing content and multiple ways 

students may express knowledge of content. 

How will the plan promote active student 

engagement in worthwhile learning?  

 

 

** Do not forget to include a thoughtful and carefully articulated reflection for every plan you teach! **
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APPENDIX E 

 

Evaluation of Elementary  

Teacher Competencies 
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